Scottish political poetry, song, and the franchise,
1832-1918

A interdisciplinary learning resource for Scottish
Curriculum For Excellence, 2nd and 3rd Level
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The People’s Voice
Social Studies / Literacy / Expressive Arts > Second / Third level

Key theme: Exploring active citizenship and protest by studying historical song, poetry and banners
Introduction
This series of learning experiences uses poems and songs from the People’s Voice project. The project
examines the neglected impact that local poetry and song cultures had in Scottish popular politics
around the Victorian and Edwardian eras. Specifically, between 1832 and 1918.
v
The suggested
learning experiences can provide a foundation for further learning in Social Studies, Literacy
and Expressive Arts. It should also allow learners personal reflection about contemporary issues relating to
active citizenship, democracy and children’s rights.
The People’s Voice focuses on the four successful campaigns to extend the electoral franchise in 1832,
1867/8, 1884 and 1918. The project has unearthed many forgotten poems and songs that appeared in
Scotland’s periodical press in this period. These publications were common sites for local poets to
publish in, and nurtured lively song cultures. The project has accessed archives across Scotland,
including: Aberdeen, Ayrshire, Dundee, Edinburgh, Glasgow, Kilmarnock and Paisley.
The project website is: http://thepeoplesvoice.glasgow.ac.uk/

Prior learning
Most learners will have experience of researching and discussing democracy and active citizenship in the
context of being a Responsible Citizen and Children’s Rights.
Most learners will be able to provide examples of the different methods people use to protest and make their
political voice heard.
Some learners will have knowledge about when and why the voting franchise was extended to most men and
women by 1918.
Some learners will have experience of participation in school pupil voice groups such as: Eco Committee, Pupil
Council, Rights Respecting School and Fairtrade.
Some learners will have experience of contributing to decision making processes in their school, as part of a
pupil voice group, the school or as part of their class.
Most learners will have participated in a fundraising or awareness raising event for a charity or cause at a local
or national level. Examples being: Comic Relief, Fairtrade and Children in Need.
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The People’s Voice
Social Studies / Literacy / Expressive Arts > Second / Third level
Learning experience: Protest Banner Making

Learning activities

Introduction

After watching the video clip, use the See/Think/Wonder
thinking task to explore the political activism in the film. (P10)

For hundreds of years, organisations that have a marching tradition have made banners
to identify themselves. This includes trade unions, friendly societies, temperance groups,
co-operative societies, Orange orders, suffrage, women's and peace organisations and
political parties, but also non-political organisations like churches, chapels and Sunday
schools. Historians can 'read' banners for evidence in much the same way as documents.
C

Stimulus
Watch and discuss this clip showing
community activism in Glasgow in 1985,
including banner making and a march on
George Square.
https://scotlandonscreen.org.uk/browsefilms/007-000-000-341-c
Skills
Through research activities and practical
investigations learners will develop skills in:

•
•
•
•
•
•
•

observing, describing and
recording
comparing and contrasting
interacting with others –
collaborative learning
listening and talking
developing curiosity – in the
world around them and beyond
problem solving skills
presentation skills – oral, written,
multimedia

Useful Resources
Background information about political
banners
http://www.bbc.co.uk/history/british/empire_
seapower/banners_01.shtml#three
People’s History Museum banner collection
http://bit.ly/BannerSearch
Create campaign posters (free accounts for
teachers)
https://www.postermywall.com/index.php/g/c
ampaign-posters#
Political memes
https://imgflip.com/memegenerator
Political gif animations
https://giphy.com/create/gifmaker

Explore the symbolism of traditional banners.
Work in pairs or individually to quickly doodle symbols that
match common banner themes. (P11)
Examine in more detail some examples of Scottish political
banners from The Edinburgh Libraries collection. This could also
be an Internet research task. http://bit.ly/politicalbanners
Discuss and select which symbols and colours match the
representation of ideas in banners. Is there a right and a wrong
way of interpreting and understanding the use of symbols and
colours? (P12-13)
Analyse the selection of Suffragette and Banner poetry from the
People’s Voice collection. In pairs or groups, discuss and highlight
the texts you think would be striking on a political banner. (P1517)
Collaborate in pairs or small groups to plan a new political
banner using your chosen short text to display on the banner.
Consider also the use of colour and symbolism. (P18)
Create a political banner using a variety of art and design
techniques. You could choose to create a large one as a class or
in small groups. Possible techniques: printing (screen printing,
stencils, polystyrene prints); fabric (collage, stitching, felt, batik,
quilting, collage); paper and card (collage, paint).

Emoji Keyboard https://emojikeyboard.org
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The People’s Voice
Social Studies / Literacy / Expressive Arts > Second / Third level
Learning experience: Protest Banner Making
Reflecting on learning
Dialogue with learners will establish how the design principles were
addressed:

Breadth - What other curricular areas were covered during this
topic? Can you relate learning to areas of real life and /or
school learning?
Personalisation and choice - Were you given the opportunity to
choose your own methods of investigation or recording?
Depth - Were you given the opportunity to show what you
have learned and explain your learning to others? Have you led
learning in any way?
Coherence - Can you discuss some of the K/U and skills you
have developed? How have you used these? Can you relate
them to real life or other areas of learning?
Progression - Have you used the skills and K/U you already had
of the subject and have you built on these?
Relevance - Can you identify an everyday context where you
would use your K/U and skills?
Challenge & enjoyment - Did you enjoy the learning? Why/why
not? Were you given enough challenges throughout your
learning to put your knowledge/understanding and skillset to
use in different ways? Can you suggest how to make the
learning more challenging and/or enjoyable e.g. how to take
learning further?

Possible evidence
Possible methods of assessment are listed below. Select as appropriate or devise your own.
Say: present a PPT/Sway/Prezi from your research of traditional political banners.
Write: write a critical response to the archive film using your See/Think/Wonder notes
Make: in groups or as a class create a new political banner incorporating verse from the People’s
Voice collection.
Do: dramatise a scene where these banners would have been used.
Taking it further
Research and learn about modern banner methods of protest used on Social Media. You could
create digital graphics to update the texts from the People’s Voice archive.
Symbolism with emojis
Try rewriting a verse using the emoji keyboard to highlight symbolism. https://emojikeyboard.org
Gifs, graphic design and memes
Make gifs using images or video loops that match the words. https://giphy.com/create/gifmaker
Convert your protest banner into a digital poster.
https://www.postermywall.com/index.php/g/campaign-posters
Create political memes incorporating highlighted text from the People’s Voice archive.
https://imgflip.com/memegenerator
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The People’s Voice
Social Studies / Literacy / Expressive Arts > Second / Third level
Learning experience: The Suffragettes and Political Poetry
The modern campaign to secure the right to vote for women began in the mid-19th century.
This aim was partially achieved with the Representation of the People Act 1918, which allowed some
women over the age of 30 to vote in national elections.
The Parliament (Qualification of Women) Act followed later the same year and allowed women to stand
as Members of Parliament.
It was not until the Equal Franchise Act in 1928 that women won the same voting rights as men.
Those campaigning peacefully for women's suffrage were called suffragists. From the early 20th century
some women who pursued militant methods of campaigning were known by the initially derogatory term
'suffragettes', a description first used by the Daily Mail in 1906.
However, the term was adopted by women themselves and became widely used.
The suffragettes suspended their campaign for the right to vote in 1914 to support the World War One
war effort.
A principle focus of suffragism in Scotland, Dundee was the first Scottish city to imprison suffragettes,
some of whom subsequently went on hunger strike.
Right to vote
Women felt they should have the right to vote for many reasons, particularly because they had to pay
taxes and abide by the law, just as men did. They believed they had an equal right to influence
Parliament and government by voting.

Skills
Through research activities and practical
investigations learners will develop skills in:

•
•
•
•
•
•
•

observing, describing and
recording
comparing and contrasting
interacting with others –
collaborative learning
listening and talking
developing curiosity – in the
world around them and beyond
problem solving skills
presentation skills – oral, written,
multimedia

Stimulus
Watch this video of Emmeline Pankhurst, one of the
most prominent figures in the Suffragette movement.
https://youtu.be/tp8R0FFRsV8

Useful Resources
Suffragettes – Stories from Parliament (Part 1 of 2)
https://youtu.be/FUP-pGcmb4s

Learning activities
Watch the animation about Emmaline Pankhurst. Working
in pairs complete a PPSS grid analysis. Discuss as a class.
Use your questions to research different aspects of the
Suffragettes. (P19)
Examine the cartoon illustrating two different portrayals of
a Suffragette. How does it compare with how women are
portrayed in today’s media? Hold a class debate. ‘This
House believes women still do not have equal rights with
men.’ (P20)
Read and compare the poems, Reform: A Woman’s Work
and War’s Effect. What do they suggest about how both
narrators think and feel about the right to vote? (P15-17)
Write new poetic campaign slogans to inspire Eunice
Murray’s campaign for election in 1918. Use poetic
convention such as a cinquain, Haiku or a limerick. Target
some for men and some for women. (P21-23)
Research and debate the arguments for and against
women’s suffrage in the period before 1918.
Explore the tension and conflict between the two sides by
writing and performing verse for a Poetry Slam. (P24-25)

Suffragettes – Stories from Parliament (Part 2 of 2)
https://youtu.be/n38NkE-Dd6E

6

The People’s Voice
Social Studies / Literacy / Expressive Arts > Second / Third level
Learning experience: The Suffragettes and Political Poetry
Reflecting on learning
Dialogue with learners will establish how the design principles were
addressed:

Breadth - What other curricular areas were covered during this
topic? Can you relate learning to areas of real life and /or
school learning?
Personalisation and choice - Were you given the opportunity to
choose your own methods of investigation or recording?
Depth - Were you given the opportunity to show what you
have learned and explain your learning to others? Have you led
learning in any way?
Coherence - Can you discuss some of the K/U and skills you
have developed? How have you used these? Can you relate
them to real life or other areas of learning?
Progression - Have you used the skills and K/U you already had
of the subject and have you built on these?
Relevance - Can you identify an everyday context where you
would use your K/U and skills?
Challenge & enjoyment - Did you enjoy the learning? Why/why
not? Were you given enough challenges throughout your
learning to put your knowledge/understanding and skillset to
use in different ways? Can you suggest how to make the
learning more challenging and/or enjoyable e.g. how to take
learning further?

Possible evidence
Possible methods of assessment are listed below. Select as appropriate or devise your own.
Say: discuss and debate ideas comparing the rights of Suffragettes with the rights of women
today.
Write: poetic campaign slogans to elect Eunice Murray as an MP in 1918.
Make: a variety of campaign materials (badges, sash, posters, hat) for Eunice Murray’s election
campaign.
Do: Perform the poetry slam as a drama.

Taking it further
Song and pop video
Listen and sing along to the Horrible History’s Suffragette song.
https://www.youtube.com/watch?v=uPvOsGI_sYo
Choose a popular song and rewrite the lyrics to perform your own pro-Suffragette song.
Produce your own video for the song. Watch this for inspiration.
https://www.youtube.com/watch?v=co6qKVBciAw
The Glasgow Girls
Research and explore the story of the Glasgow Girls and how the campaigners used different
means of protest to prevent the refugee girls being deported.
Glasgow Girls BBC clips - http://www.bbc.co.uk/programmes/p022mwdq
Glasgow Girls documentary - https://vimeo.com/47646327
Stories of child refugees - https://www.refugeecouncil.org.uk/animation
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The People’s Voice
Social Studies / Literacy / Expressive Arts > Second / Third level
Learning experience: The 1832 Reform Act and Protest Songs
In 1832, UK Parliament passed a law changing the electoral system, known as the Great Reform Act.
For many years people had criticised the electoral system as unfair. For example, there were
constituencies with only a handful of voters that elected two MPs to Parliament. In these rotten burghs,
with few voters and no secret ballot, it was easy for candidates to buy votes. Yet towns like Paisley that
had grown during the previous 80 years had no MPs to represent them.
Under the 1832 Reform Act rotten burghs were removed and the new towns given the right to elect
MPs, although constituencies were still of uneven size. However, only men who owned property worth
at least £10 could vote, which cut out most of the working classes, and only men who could afford to pay
to stand for election could be MPs. This reform did not go far enough to silence all protest.
There were no elections in Scottish burghs before 1832. MPs were chosen by self-perpetuating burgh
committees. 1832 was an act of enfranchisement for Scottish burghs, not just extension. Only 5,000
Scots had the vote before 1832. 1832 Reform Bill roughly doubled the franchise in England, but in
Scotland it increased twelvefold (to approx. 60,000).
Skills
Through research activities and practical
investigations learners will develop skills in:

•
•
•
•
•
•
•

observing, describing and
recording
comparing and contrasting
interacting with others –
collaborative learning
listening and talking
developing curiosity – in the
world around them and beyond
problem solving skills
presentation skills – oral, written,
multimedia

Stimulus
Watch UK Parliament’s 60 second history of
representation. https://youtu.be/9Yr1Dj8jKv8

Useful Resources
Historical examples of Scottish protest songs
http://www.scotlandssongs.com/history
The Proclaimers – Cap In Hand
https://youtu.be/Wfde7dTtnRo
Dick Gaughan – No Gods
https://youtu.be/LmpPa4Gozmo
Karine Polwart - Cover Your Eyes
https://youtu.be/ELeZmPDdFPE

Learning activities
Watch the 60 second UK Parliament animation. In pairs or
small groups look at the Circle of Viewpoints activity to
explore how different people felt about the act. (P27-28)
Examine the Tories in Full Work cartoon. What message(s)
is it trying to convey? What is your impression of present
day politicians and parties? How are they portrayed in the
media? (P29)
Listen to Adam McNaughtan’s versions of some of the
songs. Highlight words you think are emotive or powerful.
Where would they have been performed and to whom?
Select your favourite one to perform as a pair or small
group. (P30-40)
Compare the songs with protest songs by Dick Gaughan,
Karine Polwart and The Proclaimers. What are they
protesting? Discuss as a class which ones you prefer and
why.
Choose a song you know well as the musical template for
writing your own protest song. Work in groups or pairs to
compose new lyrics about something you are passionate
about and want to change. (P41)
In groups, storyboard and film your own music videos to
showcase and perform the different songs. (P42)
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The People’s Voice
Social Studies / Literacy / Expressive Arts > Second / Third level
Learning experience: The 1832 Reform Act and Protest Songs
Reflecting on learning
Dialogue with learners will establish how the design principles were
addressed:

Breadth - What other curricular areas were covered during this
topic? Can you relate learning to areas of real life and /or
school learning?
Personalisation and choice - Were you given the opportunity to
choose your own methods of investigation or recording?
Depth - Were you given the opportunity to show what you
have learned and explain your learning to others? Have you led
learning in any way?
Coherence - Can you discuss some of the K/U and skills you
have developed? How have you used these? Can you relate
them to real life or other areas of learning?
Progression - Have you used the skills and K/U you already had
of the subject and have you built on these?
Relevance - Can you identify an everyday context where you
would use your K/U and skills?
Challenge & enjoyment - Did you enjoy the learning? Why/why
not? Were you given enough challenges throughout your
learning to put your knowledge/understanding and skillset to
use in different ways? Can you suggest how to make the
learning more challenging and/or enjoyable e.g. how to take
learning further?

Possible evidence
Possible methods of assessment are listed below. Select as appropriate or devise your own.
Say: discuss and debate perspectives about the 1832 Reform Act by considering opposing
viewpoints.
Write: your own protest songs about an issue that is important to you.
Make: a music video to perform your song.
Do: recite some of the original poems and songs, emphasising emotive words and phrases.

Taking it further
Research how important freedom and protest songs were a central part for the American Civil
Rights Movement in the 1950s and 1960s.
Find examples of protest songs in modern popular music. Some examples are:
1) Gossip – Standing In The Way of Control (protesting anti-same sex marriage laws)
https://youtu.be/RIOmX14M054
2) Green Day – American Idiot (Protesting the Bush administration)
https://youtu.be/Ee_uujKuJMI
3) Janelle Monae - "Hell You Talmbout" (Black Lives Matter) https://youtu.be/YHIUve8V2zo
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What did you see?

What did you think about?

What did it make you wonder?
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Protest Banners
Symbolic Doodles

evil

pride

plenty

justice

cooperation

knowledge

peace

friendship

strength

kindness

unity

love
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Protest Banners
Meanings, symbolism and colours
humanity and the origins of mankind
peace
Bundle of sticks

Adam & Eve

strength through unity

justice

Peace

Flaming torch

unity, fellowship and friendship
Eye

Serpent

education and knowledge
the all seeing God
Beehive

Clasped hands

evil
Scales

international cooperation
Rainbow

industry and cooperation of the workforce
Union Flag

reform

green
courage & revolution
purity

red

blue
loyalty

gold
peace & prosperity

pink

ambition

dignity
purple

white

Images @nounproject 1) LuisPrado 2)RudolfHoraczek 3)LewisNgugi 4)EdwardBoatman 5)MisterPixel 6)GregorCresnar 7)DanilPolshin
8)NickBliuth 9)CesqoStefanini 10)CarinMarzaro 11)RobertBjurshagen
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humanity and the origins of mankind
peace
Bundle of sticks

Adam & Eve

strength through unity
British pride
Flaming torch

justice

Peace

unity, fellowship and friendship
Eye

Serpent

education and knowledge
the all seeing God
Beehive

Clasped hands

evil
Scales

international cooperation
Rainbow

industry and cooperation of the workforce
Union Flag

reform

green
courage & revolution
purity

red

blue
loyalty

gold
peace & prosperity

pink

ambition

dignity
purple

white
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Banner Poetry

1832 Banner Poems
Now proud oppression’s cruel sway
Falls down before triumphant Grey;
The people’s strength at last is known,
Huzza, my boys, the day’s our own.

Reform is got, free trade comes next,
With corn duty low and fixed;
Power to oppress from priest we’ll take –
The suff’ring slaves free men we’ll make.

We are young but staunch; a tree –
I was planted by Russell –
Grey brought me through the storm,
My roots being justice,
My fruit is reform.
All from 1832 Reform Jubilee in Stonehaven

1884 Reform Banner
Since the House of Lords has thrown out this Bill,
And refused to bend to the People’s Will,
Those proud dictators soon shall know
That the death knell’s rung for their overthrow.
This banner was carried by the Associated Carpenters and Joiners of Scotland in the
Radical Demonstration in favour of the Franchise Bill on 12 July 1884.
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Suffragette Poetry

REFORM: A WOMAN’S WORK
This 1884 poem by Janet K. Muir highlights the role of women in the reform movement. The
speaker argues that even the smallest tasks, such as twisting a ribbon, are essential to the
success of the reform movement.
“Whiles makin’ breist-knots for a brither,
I twine my sangs and them thegither.”
Only twisting a riboon about her finger ends;
Only doing the little task that God in His goodness sends –
A task that will ne’er be noted ‘mong the noble deeds of time,
For a woman’s work is of small account in this busy British clime,
But the woman works with a willing grace, with heart-beat true and warm,
As she turns the tiny thing about to the measure of Reform.
Only twisting a ribbon! for the men who, bye and bye,
Will walk abroad with a steady pace, with glad and sparkling eye –
With banners waving overhead, with drum-beat loud and clear,
For the freedom of two million souls disenfranchised far and near,
March on! March on! with banners bright, with ribbons green or gold,
And be your watchword, “Manhood’s right,” the war-cry of old.
Only twisting a ribbon in a little country town,
To gather in a goodly knot Britannia’s clusters brown;
Her sons and sires of little note, to noble Lords and bold,
Who mind not of the mighty host that vanquished them of old;
By all our fathers fought and won, in fadeless Thirty-two,
We’ll rest not till the work is done in Freedom’s cause anew.
Only twisting a ribbon! yet happily forging a nail,
For the downfall of each stubborn wrong when reason shall repvail;
Ah! the smallest deed may have import deep, and weighty a woman’s song
As she twines the tiny threads about in the web of right and wrong,
Content to see with a secret grace, through tear-drops starting warm,
Her silken snood born on apace in the vanguard of Reform.
Janet K. Muir, Kilmarnock, Sept. 1884
Kilmarnock Standard, 13 September
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Suffragette Poetry
The Evening Times – December 14th 1918
This poem appears in an Evening Times article on the 1918 General Election for the
Bridgeton seat in Glasgow. Bridgeton was the only constituency in Glasgow that a female
candidate stood in (the independent, Eunice Murray).
Better housing, better health
Better laws, better land,
Better let woman take a hand
So Vote for Murray!

War’s Effect
Following the outbreak of War, many suffragettes ceased campaigning and contributed to
the war effort. This poem disparagingly asks why Miss Pankhurst and her 'Militant Crew' are
not bent on 'having fun' now that the First World War is raging.
Now that battles are raging,
Now that war has begun,
Why is not Miss Pankhurst
Bent on having some fun?
Why isn’t her other party –
That is, the “Militant Crew” –
Thinking and planning fondly
Of all the troubles they’ll brew?
Why! Miss Pankhurst is working
For King and Country too,
For she knows, and owns quite proudly
The things that Britain can do.
May Aben
Aberdeen Evening Express - Saturday 16 January 1916
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Suffragette Poetry
The Great Demonstration: A Fragment
This poem comments on the 'Great Demonstration' - a processional pageant organised to
campaign for women's suffrage in Edinburgh, on the 9th October 1909.
The morn of Ninth October broke
‘Mid cloud of murky city smoke
And in their courses like the stars
Began to run the city cars,
Pulled by a cable strong;
Which never jolts or breaks or jars
Except when things go wrong.
Fair Princess Street awoke to life,
And active business men
Left bed and breakfast, child and wife,
To reach their desks by ten;
And soon the busy forenoon passed
Like autumn leaves on winter blast.
Meanwhile the links at Burghmuir
Were getting covered with the spoor
Of Suffragettes, who formed in ranks,
Intending soon to stretch their shanks
By marching into town.
All sorts and shapes were gathered there,
The young, the old, the fat, the spare;
Their blooming cheeks and tresses gay
Seemed newly done-up for the day,
Their boots were black and brown.
High overhead their banner flies
Its bilious pattern to the skies,
The white their innocence denotes
And gentle winning ways;
The green their plan for getting votes
And shrinking from men’s gaze;
While in the purple you may spy
The hue that clouds the brow or eye,
Which these fair women smite.
The women who those colours chose
Mayhap was thinking of her woes,
Or thought to mortify her foes,
Or match the colour of her hose,
Or maybe she was tight.
But banner like to it, I ween,
Was ne’er by mortal herald seen.
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Protest Banners
Design your own banner
Why did you choose this text?

Why did you choose these symbols?

Why did you choose these colours?

Images @nounproject
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What puzzles you? What
don’t you understand or find
confusing?

PUZZLES

What surprised
you? Has it changed
the way you think of
feel about the
SURPRISES
topic?

What patterns can you find?
What themes, ideas or
issues appear again and
again?
PATTERNS

GRID
ANALYSIS

What similarities
do you identify?
Are there
similarities with
other protests or SIMILARITIES
modern day
issues?

19

negative messages of a
Suffragette

positive messages of
a Suffragette

How are women portrayed in today’s media? What are the
similarities and differences with the above cartoon?
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Cinquain Poem – choose from 3 possible styles
1) This style may be written about anything. However, it's often still used to describe a
person, place, or thing.
Line1: One word
Line2: Two words
Line 3: Three words
Line 4: Four words
Line 5: One word
2) This style is strictly about a specific noun, but not (usually) a specific person. For
example, it may be about a banner, a pamphlet, an event.
Line1: A noun
Line2: Two adjectives
Line 3: Three -ing words
Line 4: A phrase
Line 5: Another word for the noun
3) This style of cinquain is most easily adapted to various subjects. Feel free to use it any
way you like, just stick to the form.
Line1: Two syllables
Line2: Four syllables
Line 3: Six syllables
Line 4: Eight syllables
Line 5: Two syllables

Limericks
A short, humorous poem consisting of 5 lines.
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Haiku
A haiku is an unrhymed three-line poem. It is based on a traditional Japanese poetic form.
Though there are different ways to write haiku, the traditional pattern in English is to write
the first and last lines with five syllables each, and the middle line with seven syllables. In
other words, the pattern of syllables looks like this:
Line 1: 5 syllables
Line 2: 7 syllables
Line 3: 5 syllables
Here’s another way to visualize the same thing:
12345
1234567
12345
One more thing to keep in mind is that the last line of a haiku usually makes an observation.
That is, the third line points out something about the subject you are writing about.
Example:
Winter is coming.
Snow will be arriving soon.
We should rake the leaves.

Blackout Poetry
Use printouts of the Suffragette newspaper articles or find contemporary newspaper or
magazine articles about issues you wish to highlight.
Step 1: Scan the page first before reading it completely. Keep an eye out for an anchor word
as you scan. An anchor word is one word on the page that stands out to you because it is
packed and loaded with meaning and significance. Starting with an anchor word is
important because it helps you to imagine possible themes and topics for your poem.
Step 2: Now read the page of text in its entirety. Use a pencil to lightly circle any words that
connect to the anchor word and resonate with you. Resonant words might be expressive or
evocative, but for whatever reason, these are the words on the page that stick with you.
Avoid circling more than three words in a row.
Step 3: List all the circled words on a separate piece of paper. List the words in the order
that they appear on the page of text from top to bottom, left to right. The words you use for
the final poem will remain in this order so it doesn’t confuse the reader.
Step 4: Select words, without changing their order on the list, and piece them together to
create the lines of a poem. You can eliminate parts of words, especially any endings, if it
helps to keep the meaning of the poem clear. Try different possibilities for your poem
before selecting the lines for your final poem. If you are stuck during this step, return to the
original page of text. The right word you are searching for could be there waiting for you.
Step 5: Return to the page of text and circle only the words you selected for the final
poem. Remember to also erase the circles around any words you will not be using.
Step 6: Add an illustration or design to the page of text that connects to your poem. Be very
careful not to draw over the circled words you selected for your final poem!

22

Examples of Blackout Poetry
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Slam Poetry is a fun and energetic way to debate ideas and engage with poetry
and word play at the same time.
1) It is called Slam poetry because it is written with Slam competition in
mind. However, you can be a fantastic performance poet but never win
a slam. This is more to do with the time limits, subject matter and the
ear and experience of the slam audience. However, don’t lose sight
that in the end it’s all just poetry. Therefore, the mantra, “the best poet
never wins” is advised by Marc Smith founder of Slam.
2) Slam or performance poetry is not written for the page but for the stage
and it must be remembered the audience is only going to hear the poem
once. Metaphor can work well here but sophisticated and subtle
wordplay, which works on the page, might go unnoticed by an audience.
3) Remember that there are no real rules in poetry and the creative
writing of a poem is very different to the analysis of a poem. Creative
writing is more about reflecting expressing the internal self and the
world that surrounds the internal self. Encourage them to write
about what they know.
4) Never force anybody to perform their poem if they are not ready to do
so. Let them sit it out and encourage them again next time. They have
to learn to choose themselves. Slam needs an audience too: the more they see
the more they will learn
5) Take the focus off the spelling and grammar and put the focus on
performance. It’s more important that they read out loud to
themselves: this allows them to hear the rhythm and rhyme.
6) It’s also best not too focus too much on who wins, even if they are
very good. If you choose to give out prizes, make sure they are not
grand but more encouraging or maybe very silly to emphasize that it’s
just for fun!

24

Arguments for the Suffragettes

Arguments against the Suffragettes
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British Voting timeline of key dates when the electoral franchise was
increased.
1832
The Great Reform Act cleans up corruption in the voting system. Every man
who pays more than £10 a year in rates or rent can now vote.
However, this only applies to the burghs.
The 40-Shilling freehold (and a host of other possible qualifications) still applies
in the counties.
The Act raises the number of voters by 38 per cent. 720,784 can now vote, in a
population of over 10,000,000 of voting age.
1867
The Second Reform Act extends the franchise. Although this enables over two
and a half million men to vote, it only applies to the burghs.
People cannot vote if they claimed Poor Relief in the qualifying period.
1872
The secret ballot is introduced. Before this, the entire community would be
watching to see how people voted on polling day.
1884
The Third Reform Act equalises voting restrictions between counties and
burghs.
Over 50 per cent of adult men can now vote.
Most British men over 21 may vote, if they have lived in the same place for a
year.
1918, February
The Representation of the People Act gives the vote to women over the age of
30. It also reduces the time that voters must live in the same place from one
year to six months.
1918, 21 November
A Bill is passed allowing women to be Members of Parliament.
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The Great Reform Act
Here are three men with very different views. Your task is to decide which statements about
voting reform match the views of these men.

Who would be more likely to say…
1

There is no need for reform. The political
system we have now has made this country
great.

2

There must be some reform or there’ll be a
revolution.

3

Large industrial towns have no MPs to
represent all the people who live there.

4

All men who work deserve the vote.

5

If we allow one reform, it will be the
beginning of so many changes that we will
never be able to stop it.

6

Industrialists and businessmen are the ones
that make Britain rich today. Yet we don’t
have a say in how we’re governed.

7

The aristocracy and landowners make laws
to suit themselves, without caring what’s
good for business and industry.

8

We want change in the voting system so
that more is done to improve the lot of the
workers.

9

We need only change the system so that
the middle classes can vote and become
MPs.

Working
Middle class
class radical businessman

Tory
landowner

10 In order to vote, you need to have a stake in
the country. Ownership of land gives you
that stake.
11 We’ve been running the country for
generations. We’ve been born and
educated to govern. We have the
experience.
12 At the moment, bad laws are made, which
increase the suffering of the working man.
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Place the name of
the perspective in
the outside circle.

Write a description
of the perspective in
the middle circle.

1832
Reform
Act
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The People’s Voice Songs
The People’s Voice Songs
recorded by Adam McNaughtan
‘New Whig Garland’ by C. McK.
Tune: A begging we will go.
(After the first Reform Bill passed, most reformers continued to back the Whigs or the
radicals, and remained suspicious of the Tories (who opposed the bill). In this song, the
speaker encourages the reader to vote in general and to vote in particular for both of the
Whig candidates for the two Edinburgh seats at the 1832 General Election: James
Abercrombie and Francis Jeffrey, who were both reformers.)
I am a freeman tight and sound,
Of Edinbro’s fine town;
For trade and lads of honest heart,
A place of high renown.
And a voting we will go, will go
And a voting we will go.
Two members for the Parliament
We suddenly must choose,
Good men and true take care they be,
Who won’t their trust abuse.
There’s Jamie Abercrombie, lads,
A town’s-bred bird, I swear,
Who to your cause and interests true,
No pains did ever spare.
And next there’s Francis Jeffrey,
Was bred a laywer here;
And fights for ’gainst Londonders
Without dismay or fear.
They’ve served us well in times of peace,
And served us well in war;
They love a Sailor in their hearts,
Nor hate the smell of tar.
They know what cargoes are, and how
Our barks may find employ,
And when we thrive the most in trade,
The feel the highest joy.
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If these our members be, my lads,
Our cannons loud shall roar,
And open trade be carried on
O’er all the Indian shore.
Then honest lads, beware of lies,
Believe no idle story,
But strike at once for freedom’s cause
And down with every Tory!
‘The Glasgow Clothlappers’
The Clothlappers agreed to strike,
To work from six to six, you see;
A nobler or a juster cause
To be required there could not be.
Then let us struggle on, my boys,
And keep our purpose in our e’e;
For by our might of Union strong,
The clothlappers they must be free.
Here are we met, a merry band,
A merry band, I trow, are we;
Three good long weeks we’ve been on strike
And, if required, three more we’ll be.
Some masters they have offered us
And hour, you know, ’tween one and three;
They have done this to wile us in,
But by my sooth they’ll wait a wee.
Wha first shall injure our good cause,
A wretch detested let him be;
Wha last beside the clock shall stand,
He shall the king amang us be.
Then cheer up, boys, my merry boys,
Our patriots free they soon shall be;
And though in prison they may us bind,
In spirit we ever shall be free.
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‘Reformers’ Election Song’ by William Johnston
(In 1837, James Oswald MP - a vocal campaigner for the 1832 reform bills - stood down from
his Glasgow seat and there was a by-election. The poem commends Oswald's work and
advises voters to select an MP who can continue the reform movement. The preferred
representative is John Dennistoun, the liberal candidate, over Robert Monteith, the tory
candidate.)
Mr Oswald now we find, that his seat he has resign’d,
Reformers their loss they may deplore;
Our laws he did maintain, but in Parliament again
Our patriot he’ll never sit more.
For Glasgow city he now has left a vacancy,
So reformers find one in his place;
That will your rights maintain, if you don’t I’ll tell you plain,
That your great metropolis you will disgrace.
To the poll, to the poll, now Reformers every soul,
All that hae got a vote in this town;
Mr Dennistoun’s the man, elect him now if you can,
But young Menteith the Tory keep down.
Poll away, poll away, keep the Tory out I say,
Who’s plan is to keep you in thrall;
One of that name I say, the brave Wallace did betray,
Keep him out and your fame I’ll extol.
To your post, to your post, for the Tories they do boast,
Of their wealth and great strength in this town;
Now is the day now is the hour you have it in your power,
To unite now and keep them all down.
Keep them down, keep them down, let them see in Glasgow town
That your rights you will manfully maintain,
Give to no man a seat but a Liberal candidate,
Then applause for yoursel’s you will gain.
Mr Dennistoun will do all he’s promised for you;
Now Reformers what do you want more?
In Parliament he will all his pledges there fu’fil,
As your Champion brave Oswald did before.
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To the poll, to the poll, Glasgow voters every soul,
You have no time to delay;
Turn out now to a man, muster all the votes you can,
Let them say that Dennistoun has won the day.
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‘A New Song on the Short Time Movement’
(In the 1870s, the West of Scotland farm workers called for action over working hours. In
this song, the speaker argues that ploughmen should work shorter hours and receive better
pay from farmers.)
Come all you jolly ploughmen that turn up the soil,
Likewise you fairmers’ labourers that late and early toil,
Come listen to my song, brave lads and with me now agree.
Be sure you watch what you’re about this term before you fee.
It’s shorter hours, my trusty lads, ye ken that we maun ha’e;
And make the fairmer draw his purse and lengthen oot oor pay.
For harder working squad o’ men is nowhere to be found
Than those hardy, healthy ploughmen that turn up the ground.
The lads in the east country have nine hours a day,
Besides, as you may be aware, they have got up their pay;
And every Saturday afternoon, as reg’lar as the knock,
They finish up and loose their horse exact at one o’clock.
Come put your heads together, boys – your shoulders to the wheel,
And to the fairmers here this day I hope you will not yield.
Stand ye out for shorter time – for better wages too.
For every class you’ll mention depends up on the plough.
There’s not another class of men, I care not what they do,
That have to stand out, wet and dry, like those that hold the plough;
And yet with all our ups and downs, it’s seldom we lament;
We hash away the livelong day to pay the fairmer’s rent.
And every other working class to their hours they stand;
Before the regular time of work they will not file a hand.
The very scavengers in the street, the chimney-sweepers too,
Have better hours and rules, my lads, than we who hold the plough.
Let us get a society, let it be firm and strong,
And soon we’ll have ten hundred men along with us to join.
And in a short time we will be the foremost in the land.
All trades may fail and be blocked up – the plough it canna stand.
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‘Thomas Muir of Huntershill’ by Adam McNaughton
(This song was written by Adam McNaughton in 1993 to commemorate the trial of Thomas
Muir, a Scottish radical who was sentenced to fourteen years transportation following his
infamous trial in 1793. Muir supported parliamentary reform and he was often celebrated
and commemorated by nineteenth-century reformers.)
My name is Thomas Muir; as a lawyer I was trained
(Remember Thomas Muir of Huntershill)
Now you've branded me an outlaw, for sedition I'm arraigned
(Remember Thomas Muir of Huntershill)
But I never preached sedition in any shape or form
And against the constitution I have never raised a storm
It's the scoundrels who've corrupted it that I want to reform
Remember Thomas Muir of Huntershill
My lord, you found me guilty before the trial began
Remember ...
And the jury that you've picked are Tory placemen to a man
Remember ...
Yet here I stand for judgement unafraid what may befall
Though your spies were in my parish Kirk and in my father's ha’
Not one of them can testify I ever broke a law
Remember ...
Yes, I spoke to Paisley weavers and addressed the city's youth
For neither age nor class should be a barrier to the truth
My lord, you may chastise them with your vitriolic tongue
You say that books are dangerous to those I moved among
But the future of our land is with the workers and the young
Members of the jury, it's not me who's being tried
200 years in future they will mind what you decide
You may send me to Van Dieman's Land or clap me in the jail
Grant me death or grant me liberty my spirit will not fail
For my cause it is a just one and my cause it will prevail
With quiet words and dignity Muir led his own defence
He appeared completely blameless to those with common sense
When he had finished speaking the courtroom rang with cheers
Lord Braxfield said, "This outburst just confirms our deepest fears"
And he sentenced Thomas Muir to be transported 14 years
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Gerrard, Palmer, Skirving, Thomas Muir and Margarot
These are names that every Scottish man and woman ought to know
When you're called for jury service, when your name is drawn by lot
When you vote in an election when you freely voice your thought
Don't take these things for granted, for dearly were they bought
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‘Dark Bonnymuir’
(This song was written in the 1830s, not long after the Battle of Bonnymuir in 1820. There
was widespread industrial unrest in Scotland in 1820, partly due to an economic downturn,
and several figures plotted an insurrection. These militants were defeated at Bonnymuir and
the supposed ringleaders (Andrew Hardie, James Wilson and John Baird) were executed.
This song commemorates Baird and Hardie and portrays them as Scottish liberators.)
As evening dashed on the western ocean,
Caledonia stood perched on the waves of the Clyde ;
Her arms wide extended she raised with devotion,
'My poor bleeding country' she vehemently cried,
Arise up my country and hail reformation;
Arise and demand now the rights of our nation.
Behold your oppressers shall meet the desolation;
That marked the brave victims at dark Bonnymuir.
On the 5th of April, eighteen hundred and twenty,
The great Baird and Hardie did march from their home,
To guard their freedom, homes, rights, peace and plenty,
But tyranny conquered and gave them a tomb.
Like trailors they died on the 8th of September,
In the cold silent grave they were consigned to slumber,
But heaven will avenge them let tyrants remember,
And raise up new heroes on Dark Bonnymuir.
Though freedom has bled on the field sorely wounded,
Shall liberty perish and die in its bloom?
Shall tyranny triumph though freedom has grounded?
The arms of the hero's that lie ill in the tomb.
But freedom shall rise to the greatest perfection,
Avenging her wrongs with hard words of correction;
When on my country with filial affection,
I sigh for the martyrs of Dark Bonnymuir.
How long shall tyrants usurp over freedom,
How long shall we groan in their vile servile chains?
Arise up my children & sink them like Sodom!
E'er sad desolation reigns over the plains.
Oh, muse on the day when great Wallace was rearing
The broad sword of Scotland, when tyrants were fearing
At the sound of the trumpet were thousands appearing,
To die, or to conquer on Dark Bonnymuir.
Those dear sons of freedom prosperity shall never,
Forget Baird and Hardie, who would them disown?
In the breast of the country their memory shall ever,

( were fearing;

( disown;
(stone;
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Be a monument more lasting than sculptured stone.
Remembrance shall dwell on their tragical story,
But heaven shall reward them with bright shining glory,
In regions far distant from Dark Bonnymuir.
But why should I pass that great patriot Wilson.
Who died by oppressive and arbitrary laws;
He left his dear Straven, with a band of brave heroes,
Resolved to have justice, or die for the cause.
But alas! he was taken, while fate seemed to waver,
All bloody his head they did cruelly sever.
But the heart of the country shall reverence for ever;
The fate of great Wilson, and dark Bonnymuir.
No longer the enemies of justice and freedom,
Shall make the sons of Scotia, in poverty to mourn,
Our noble patriotic Reformers shall free them
Oh, how shall we make them a grateful return?
Mechanics shall prosper, and commerce shall flourish,
The horn of plenty our country shall nourish,
When the tyrant and all despots shall perish,
With persecuted freedom on dark Bonnymuir.
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‘Women Shall be Free’ by Helen Crawfurd
(This song was written by Helen Crawfurd, a suffragette from the Gorbals who was
imprisoned in Holloway Prison in 1912 for smashing windows in Central London. This song
appeared as part of a programme for a Suffragette Convention meeting in Manchester.)
A good heart and a steady mind,
Our purpose clear in view,
The whole wide world shall understand
What women mean to do.
And have they fixed the when and where,
And what is women’s place?
Just what we can and will, no less,
To benefit our race.
And shall they scorn our just demand,
And shall we voteless be?
To spread our cause we shall not pause
Till women shall be free.
What do they fear, who hold them back,
Who number half the race?
That we the needful courage lack
To fill a worthy place.
The sex that toils in home and mill,
That shares their smiles and tears,
The sex that graced our country’s throne
For half-a-hundred years.
And shall they scorn our just demand,
And shall we voteless be?
To spread our cause, we shall not pause,
Till women shall be free.
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What now of pledges freely made
For service freely given?
Now they who prospered by our aid
To action must be driven.
Then join, the women of our land
All eager for the fray –
With one and all and hand in hand,
And who shall bid us nay?
And shall they scorn our just demand,
And shall we voteless be?
To spread our cause, we shall not pause,
Till women shall be free.
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Protest Banner Making: 2nd & 3rd Level

Social Studies

Expressive Arts

Experiences and Outcomes for planning learning, teaching and
assessment
I can develop and communicate my ideas, demonstrating
imagination and presenting at least one possible solution to
a design problem.
EXA 2-06a
I can respond to the work of artists and designers by
discussing my thoughts and feelings. I can give and accept
constructive comment on my own and others’ work.
EXA 2-07a

Benchmarks to support practitioners’ professional judgement
•
•
•
•

While working through a design process in response to a
design brief, I can develop and communicate imaginative
design solutions.
EXA 3-06a

•

I can respond to the work of artists and designers by
discussing my thoughts and feelings. I can give and accept
constructive comment on my own and others’ work.
EXA 3-07a

•

I can use primary and secondary sources selectively
to research events in the past.
SOC 2-01a
I can use my knowledge of a historical period to interpret
the evidence and present an informed view.
SOC 3-01a

•

Creates a simple plan that explains how they will investigate and
develop ideas in response to a design brief.
Follows a step-by-step process to develop and communicate ideas
in response to a design brief.
Recognises and describes the visual elements in their own and
others’ work.
Selects, presents and discusses relevant information, from a range
of sources, about the work of chosen artists and designers, for
example, in relation to how and why they have used colour or shape
in their work.
Researches, develops and communicates a solution to a design brief
by working through a process.
Investigates, discusses and explains how artists and designers
handle
media, use techniques and processes, use visual elements and
concepts.
Evaluates what works well and what could be improved or different
in their
own and others’ work, using appropriate art and design vocabulary.

• Uses both primary and secondary sources of evidence
in an investigation about the past.
• Compares a range of primary and secondary sources
of evidence, to present at least three valid conclusions about a
historical period.

43

Literacy and English

I can show my understanding of what I listen to or watch
by responding to literal, inferential, evaluative and other
types of questions,
and by asking different kinds of questions of my own.
LIT 2-07a
To show my understanding across different areas of
learning, I can identify and consider the purpose and main
ideas of a text and use supporting detail.
LIT 2-16a
I am learning to use language and style in a way which
engages and/or influences my reader.
ENG 2-27a

•

Asks and responds to a range of questions, including literal,
inferential
and evaluative questions, to demonstrate understanding of spoken
texts.

•
•

Identifies the main ideas of a text with appropriate detail.
Makes relevant comments about features of language, for example,
vocabulary, sentence structure and punctuation.

•

Attempts to engage and/or influence the reader through vocabulary
and/or use of language as appropriate to genre.

I can show my understanding of what I listen to or watch by
commenting, with evidence, on the content and form of
short and extended texts.
LIT 3-07a

•

Comments on the content, form and/or style of spoken texts, with
supporting evidence.
Comments appropriately on the reliability and relevance/usefulness
of sources.

To show my understanding across different areas of
learning, I can:
• identify and consider the purpose, main concerns or
concepts and use supporting detail;
• make inferences from key statements; and
• identify and discuss similarities and differences
between different types of text.
LIT 3-16a
I can engage and/or influence readers through my use of
language, style and tone as appropriate to genre.
ENG 3-27a

•

•
•
•

Gives an accurate account of the main ideas of texts.
Makes inferences and deductions with appropriate justification.
Identifies similarities and differences between texts and makes
appropriate comments about content, style and/or language.

•

Engages and/or influences the reader through use of language, style
and/or tone
as appropriate to genre, in order to create particular effects.
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The Suffragettes and Political Poetry: 2nd & 3rd Level
I can investigate a Scottish historical theme to discover
how past events or the actions of individuals or groups
have shaped Scottish society.
SOC 2-03a
I can compare and contrast a society in the past with
my own and contribute to a discussion of the similarities
and differences.
SOC 2-04a

• Describes at least two ways in which past events or the actions of
individuals or groups have shaped Scottish society.
• Describes and discusses at least three similarities and differences
between their own life and life in a past society.
• Contributes two or more points to the discussion
(in any form) as to why people and events from
the past were important.

I can describe the factors contributing to a major social,
political or economic change in the past and can assess
the impact on people’s lives.
SOC 3-05a

• Identifies at least three factors which contributed to a major social,
economic or political change in the past.
• Provides at least two valid opinions about the impact
on people’s lives of a major social economic or social change in the
past.
• Provides at least two valid opinions about the possible motives of
those involved in a significant turning point
or event in history.
• Provides a valid opinion of the impact of this significant historical
event.

I can discuss the motives of those involved in a significant
turning point in the past and assess the consequences
it had then and since.
SOC 3-06a
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When listening and talking with others for different purposes,
I can:
• share information, experiences and opinions;
• explain processes
and ideas;
• identify issues raised
and summarise main points or findings; and
• clarify points by asking questions or by asking others to
say more.
LIT 2-09a
I can:
• discuss structure, characterisation
and/or setting;
• recognise the relevance of the writer’s theme and how
this relates to my own and others’ experiences; and
• discuss the writer’s style
and other features appropriate to genre.
ENG 2-19a
Having explored the elements which writers use in different
genres, I can use what I learn
to create stories, poems and plays with an interesting and
appropriate structure, interesting characters and/or settings
which come to life.
ENG 2-31a

When listening and talking with others for different purposes,
I can:
• communicate information, ideas or opinions;
• explain processes, concepts or ideas; and
• identify issues raised, summarise findings
or draw conclusions.
LIT 3-09a

•
•
•
•

Communicates clearly, audibly and with expression in different
contexts.
Plans and delivers an organised presentation/talk with relevant
content
and appropriate structure.
Uses suitable vocabulary for purpose and audience.
Selects and uses resources to support communication.

•

Makes relevant comments about structure, characterisation and/or
setting with reference to the text.
• Relates the writer’s theme to own and/or others’ experiences.
• Makes relevant comments about aspects of the writer’s style, use of
language and other features appropriate to genre, with reference to
the text.
When writing imaginatively and creatively:
• Applies a few features of the chosen genre.
• Creates interesting characters through, for example, their feelings
and actions,
physical description and/or dialogue.
• Creates setting/context with some descriptive detail.
• Attempts to use figurative language (imagery) to engage the reader,
for example,
simile, metaphor, alliteration and onomatopoeia.
•
•
•

Communicates in a clear expressive way in a variety of contexts.
Presents ideas, information or points of view including appropriate
detail
or evidence.
Organises thinking and structures talks to present ideas in a logical
order.
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•
•
•
•

•
I can:
• discuss and evaluate the structure, characterisation
•
and/or setting using some supporting evidence;
• identify the main theme of the text and recognise the
relevance this has to my own and others’ experiences;
•
and
• identify and comment
•
on aspects of the writer’s style and other features
appropriate to genre using some relevant evidence.
ENG 3-19a
Having explored the elements which writers use, I can
create texts in different genres by:
• integrating the conventions of my chosen genre
successfully;
• using convincing and appropriate structures;
• creating interesting and convincing characters; and
• building convincing settings which come to life.
ENG 3-31a

Introduces and concludes talks with some attempt to engage the
audience.
Uses signposts throughout talks to provide a basic structure or
argument,
for example, topic sentences and/or linking phrases.
Uses appropriate tone and vocabulary for purpose and audience.
Applies verbal and non-verbal techniques in an attempt to enhance
communication and engagement with audience, for example, eye
contact, body language, emphasis, pace, tone and/or some
rhetorical devices.
Selects and uses resources to enhance communication and
engagement
with audience.
Makes evaluative comments about structure, characterisation
and/or setting
with relevant reference to the text.
Shows understanding of the writer’s theme and can link it to own or
others’ experiences.
Identifies and makes evaluative comments about aspects of the
writer’s style, use of language and other features appropriate to
genre with supporting evidence.

When writing imaginatively or creatively:
• Applies key features of the chosen genre.
• Creates interesting and convincing characters.
• Creates a clear sense of setting with descriptive detail.
• Makes some attempt to engage the reader and achieve effects
through, for example, narrative structure, mood/atmosphere and
language.
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Expressive Arts

The 1832 Reform Act and Protest Songs: 2nd & 3rd Level
I can sing and play music from
•
a range of styles and cultures, showing skill and using
performance directions, and/or musical notation.
EXA 2-16a

Performs songs in unison and in parts, individually or as part of a
group,
and communicates the mood and character of songs from a range
of styles
and cultures, such as folk songs or songs from musicals, using
appropriate performance directions, for example, gradually getting
louder/quieter, and/or musical notation.

I have listened to a range of music and can respond by
•
discussing my thoughts and feelings. I can give and accept
constructive comment on my own and others’ work.
EXA 2-19a

Explains, with supporting reasons, what works well and what could
be improved in their own and others’ work, using appropriate music
vocabulary.

Social Studies

I can discuss why people and events from a particular time
in the past were important, placing them within a historical
sequence.
SOC 2-06a

I can describe the factors contributing to a major social,
political or economic change in the past and can assess
the impact on people’s lives.
SOC 3-05a
I can discuss the motives of those involved in a significant
turning point in the past and assess the consequences
it had then and since.
SOC 3-06a
Through researching, I can identify possible causes
of a past conflict and report on the impact it has had
on the lives of people at that time.
SOC 3-06b

• Contributes two or more points to the discussion
(in any form) as to why people and events from
the past were important.
• Places those people and events on a timeline.
• Identifies at least three factors which contributed to a major social,
economic or political change in the past.
• Provides at least two valid opinions about the impact
on people’s lives of a major social economic or social change in the
past.
• Provides at least two valid opinions about the possible motives of
those involved in a significant turning point
or event in history.
• Provides a valid opinion of the impact of this significant historical
event.
• Presents in any appropriate form at least two impacts
on people at that time.
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Literacy and English

To help me develop an informed view, I can distinguish fact
•
from opinion, and I am learning to recognise when my
sources try to influence me and how useful these are.
LIT 2-08a
I am developing confidence when engaging with others
•
within and beyond my place of learning. I can communicate
in a clear, expressive way and I am learning to select and
•
organise resources independently.
LIT 2-10a
•
•

Identifies the difference between fact and opinion with suitable
explanation.

Communicates clearly, audibly and with expression in different
contexts.
Plans and delivers an organised presentation/talk with relevant
content
and appropriate structure.
Uses suitable vocabulary for purpose and audience.
Selects and uses resources to support communication.

Having explored the elements which writers use in different
When writing imaginatively and creatively:
genres, I can use what I learn to create stories, poems and
• Applies a few features of the chosen genre.
plays with an interesting and appropriate structure,
• Creates interesting characters through, for example, their feelings
interesting characters and/or settings which come to life.
and actions,
ENG 2-31a
physical description and/or dialogue.
• Creates setting/context with some descriptive detail.
• Attempts to use figurative language (imagery) to engage the reader,
for example,
simile, metaphor, alliteration and onomatopoeia.
•
To help me develop an informed view, I am learning about
the techniques used to influence opinion and how to assess
•
the value of my sources, and I can recognise persuasion.
LIT 3-08a
•

I am developing confidence when engaging with others
within and beyond my place of learning. I can communicate
in a clear, expressive way and I am learning to select and
organise resources independently.
LIT 3-10a

•
•

Comments on the content, form and/or style of spoken texts, with
supporting evidence.
Identifies persuasive techniques, for example, word choice, emotive
language, repetition, rhetorical questions and/or use of statistics.
Comments appropriately on the reliability and relevance/usefulness
of sources.
Communicates in a clear expressive way in a variety of contexts.
Uses appropriate tone and vocabulary for purpose and audience.
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Having explored the elements which writers use, I can
create texts in different genres by:
• integrating the conventions of my chosen genre
successfully;
• using convincing and appropriate structures;
• creating interesting and convincing characters; and
• building convincing settings which come to life.
ENG 3-31a

When writing imaginatively or creatively:
• Applies key features of the chosen genre.
• Creates interesting and convincing characters.
• Creates a clear sense of setting with descriptive detail.
• Makes some attempt to engage the reader and achieve effects
through, for example, narrative structure, mood/atmosphere and
language.
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